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2.1 Narrative

In Part Two of my thesis I am addressing the following questions:

· What is my knowledge?

· How have I acquired my knowledge?

· How does my core educational value influence what I know?

· How does what I know influence my core educational value?

I am taking my core educational value to be the desire to nurture my own and others’ courage to be as oneself in a humane and productive way.  This value is measure of how effective I am as a professional educator seeking to improve my practice systematically.

What is my knowledge?

My knowledge is of my Self as a multiplicitous practitioner: teacher, mentor and researcher.  I shall explore each of these three multiplicities in depth in parts three, four and five of my thesis.  My knowledge is my understanding of how I have come to learn.

 2.8  How do I understand my multiplicity of self as a professional educator: The emergence of my scholarship of spirituality

(27 December 2001)

In this section of my chapter enquiring into my multiplicity as a professional educator (and for an understanding of my use of professional I refer to my writings for the GTC

website) I offer an invitation to look with me into my educational diversity in practice.

I begin by setting a temporal and spatial context for this investigation and by locating my writings here within what might traditionally be perceived to be a suitable academic discipline. Psychologists have often described in empirical and theoretical ways how such dialogical engagement arise. Mine is a multidimensional study of how my multiplicitous selves as educator interweave. It is complex because of the plurality of representation but I seek simplicity beyond complexity (Scott Peck, 1998) in the manner of my narration.

My multiplicitous narrative is my attempt to communicate my diverse experiences as an integrated I-educator in action during a visit to Japan where I participated in a variety of educational experiences. I cannot/do not seek verification as 'proof’ of my multiplicity but I do however seek validation of what I am claiming on the basis of probability of others' understandings of what it might be to be a multiplicitous educator in my story.

On balance, do my interpretations make sufficient sense that you believe they are authentic?  My starting point is a challenge proffered in Hermans' work (1999) where he draws a parallel in metaphorical terms between an orchestra and a multiplicitous, dialogical self. Drawing on the work of Bahktin he explores how multiplicitous self is not a state to be avoided on the grounds that it is necessarily flawed and dysfunctional. Rather it is an adaptive, creative dynamic that allows a positive and functional reality.

My starting point is the final sentence of his paper in The Plural Self (1999) p. 130

In musical terms we may hear which instruments are playing together but do not know much about the question: why did these particular instruments come together and not others? Why do I recount my story in terms of my mentor, teacher and researcher selves?

As a multiplicitous educator I believe I identify and experience different ‘selves’. These are distinct ,but not always serially distinct. I experience them simultaneously as well as serially and where they are serially experienced it is frequently as a result of conscious endeavour. In order to improve my work, I decide to focus my attention on exploring and developing a particular self-as-educator in the way recounted by Markus and Nurius (Possible Selves, 1986) I am grateful for the opportunity to extend my understanding of my own multiplicity through encountering the work of Shotter (1999) who writes that

Whether in industry, education or government, it is widely accepted that flexible adaptation to rapidly changing environments is at a premium, and this means that the responding systems must themselves be capable of rapid change - a capability that can best be realised by diversified, relatively horizontally integrated systems. The psychosocial implications of this general condition for individuals are quite clear; if they are to function effectively, they too must be diversified and operate in a horizontally integrated fashion. (Post-modem Culture and the Plural Self, The Plural Self, 1999, P96)

The narrative that follows is my account of a visit that I undertook to Japan in 2001. I was working in a variety of environments within an integrity of educational intent. My visit began on Sunday 16 December 2001 and lasted until Thursday 20 December. 

On Sunday I met my host Professor Asada from the University at Kobe and also his

Master’s student Rieko Iwahama, my friend as well as my colleague. On Monday I travelled with Rieko to the Akashi Laboratory School Campus where she works as a kindergarten teacher. I visited the kindergarten and elementary schools in the morning, attended a seminar held in Japanese where Professor Asada and two colleagues discussed the development of a VOD (Video on Demand) Project they are undertaking. After that I ran a lecture/workshop for a group of over forty teachers and university staff. During the evening I met up with Tadashi Asada's group of research students and we began to discuss their work. On Tuesday I travelled with Tadashi to Kobe University where he invited me to work with a pair of his students as they presented their research. During the afternoon I went shopping with a group of three of Tadashi's MA students. On my return I accessed my growing e-mail log at Bath and wrote my reflections to Jack Whitehead.

On Wednesday I spent the day at Uozaki Elementary School in Kobe city and I was invited to talk about 'England' to one group in year 6, to visit a number of lessons being taught by different teachers up to year 9 and I had lunch with Mrs. Nagasaka's Yr 6 class. After lunch I became a pupil in Mrs Nagasaka's class as we learnt how to draw Japanese characters using a traditional medium of a thickly tapered brush dipped in ink on paper. Later I was shown round the adjoining new school buildings by the headteacher before being asked to give an account of how far I thought Mrs. Nagasaka was teaching expertly. I spent the evening preparing for a workshop/lecture the following day that was to be a joint venture with the Reverend Je Kan Adler Collins who now works as psychiatric nurse in Japan. His work in action research activity is becoming well acclaimed largely because of his web site at www.1iving-actionresearch.net. I have known Je Kan for some time as we worked together as he prepared his master's level submission called Faceting the Diamond of Self - an account of how he sees his developing multiplicity as educator. This was the first occasion where we had co-presented and we had different conceptions and experiences of mentoring. We share parallel experiences of Jack as research mentor.

On Thursday Je Kan arrived at the hotel where I was staying and we spent the morning working together on the presentation we were giving in the afternoon at Kobe University. We travelled to the University with Tadashi and met up with Yumi our translator and her head of department. Yumi had been my translator at the workshop/lecture on Monday. Tadashi had told me to expect a group of nurse educators and MA students on Thursday. After the session we met up with Tadashi, Yumi and her Head of Department, Rieko and the students I had gone shopping with on Tuesday and a nurse educator who had attended my Monday session and who had been video recording the joint session of this afternoon. In the evening Je Kan and I discussed possible future collaboration in our writings on mentoring and action research and on Friday I left Kobe to return to England. A further occurrence influenced my visit. I read The Plural Self on my outward and return flights.

How can I explain the dialogical nature of my activities in Japan?

In an attempt to demonstrate the dialogical dynamic of my engagement with my activities in Japan that I have detailed, I intend to use a framework to explain my own multiplicity. For each of the activities I shall attempt to explicate some of the nature of my interactions within my sub selves as teacher, mentor and researcher and the interrelationships

How did this engagement relate to my professional values' base? I had come to Kobe expecting to ‘be’ in teacher, mentor and researcher modes and in each there are distinct identifiable professional values that, I suggest, shape my integrity as I engage in work.

In my teacher self, I had come to share my knowing about mentoring integrated with  action research, to improve work by novice teachers' and mentors who support

them. As a mentor, I had come prepared to work individually and with groups to support

teachers, nurses and teacher-educators as they answered questions like How do we

improve our practice here? I was aware of a culture of communal intelligence; of sharing

practice where to raise ones self as an individual within a group is not acceptable norm.

Thus as a mentor, my value was to enable practitioners to work on improving their

practice within the culture of community. My principal value was to protect 'face' while

finding a way of enabling individuals to explore areas of practice that need improvement.

In this first meeting I was researching how far I might be able to use my own values as standards of judgement about my on practice - how far might I be able to reach my goals and seeing how I might understand the dominant values in a very different culture. I was forming possible selves on my past and current values' base while exploring what I might live as values within a very different culture not drawing on individual foregrounding in terms of addressing questions like How can I improve my practice? but on 'we' in group.

I was opening myself to try and understand how to develop communal values of care, something I find difficult because I work largely independently as solitary educator. I had come to Japan on my own this time and enjoying the familiarity of my own values rather than trying to accommodate Jack's professional values into my values constellation.  I think this may explain why I felt such tension last year. I was finding my own values as solo operator in a foreign culture 'swamped' by Jack's and I found that his focus on the I was making my work in terms of building educational community difficult. Since my visit last year I have been considering how I might adapt his, my own and my hosts' to enable a focus on improving individual learning, towards group organizational learning.

I came to Japan in 2000 knowing little of the communal culture and values underpinning it. This year I understood more through a process of enquiry (reading Collinson and Ono's 2001, paper) through a process of vicarious experience (during my last visit) and through targeted questioning of colleagues who have experienced the Japanese culture. I was looking in this first meeting for how I might align my values as mentor to my hosts' . Without such engagement in empathetic alignment I felt my influence would be limited and having been invited on an expenses paid visit I felt a responsibility of engagement.

During this first meeting I was engaging actively as a teacher, using my knowledge of how modem languages function to teach myself Japanese and to understand what I was hearing and seeing around me. I had undertaken last year that I would learn more Japanese words so that I might bridge cultures. Prior to my visit I had been using audio cassettes as I travelled between schools carrying out visits to trainee teachers to give ma a basis for practising and extending my capabilities as a linguist. This groundwork was paying off as I had dinner with Tadashi and Rieko and I was able to join in conversation.

In terms of scholarship, what was occurring?

I was engaged, I think, in a scholarship of discovery. This was the groundwork meeting for my entire visit. I needed to know the location, nature and scope of any engagements and so I was unusually attentive to what was said and arranged. I asked many questions... As a linguist I was applying my knowledge of how to master European languages to gaining some understanding of the structure of Japanese and an ability to converse.

I was working through a scholarship of integration, bringing together what I had learnt in psychological studies of myself through self study, realising I needed to draw consciously on my ability to mimic and to get inside the Other's standpoint here in a different culture. On Monday I travelled with Rieko to the Akashi Laboratory School Campus where she works as a kindergarten teacher. I visited the kindergarten and elementary schools in the morning, attended a seminar held in Japanese where Professor Asada and two colleagues discussed the development of a VOD (Video on Demand) Project they are undertaking. After that I ran a lecture/workshop for a group of over forty teachers and university staff. During the evening I met up with Tadashi Asada's group of research students and we began to discuss their work.

I visited the kindergarten and elementary schools in the morning

What were my expectations of the event?


.
Observing some lessons in the kindergarten - meeting teachers and pupils.


.
Renewing previous acquaintances with staff, especially Kaniko and Tomiko

What occurred during the event?


.
I observed some lessons - children were acting out being shopkeepers


.
I met up with Tomiko but Kaniko did not seem to be around


.
I saw Rieko working as a kindergarten teacher - previously I had only seen

      her working as a teacher undertaking research at the University of Kobe


.
I met a trainee teacher and was able to talk to her through a translator about

how she was learning to teach and what mentoring Japanese style entailed.

What was the nature of my dialogical engagement?

A breadth of engagement here confronted me, as mentor, researcher and teacher. I had not expected to encounter a trainee or to be brought into such close contact with the children. In my possible self that I formulated before my visit there was a clinical distance between myself as researcher, seeing what I could discover about teaching and learning in a Japanese school. In the event I found myself intimately involved in the process of educating and being educated. The children's presence and closeness evoked strong maternal instincts in me, instincts that I believe I draw on frequently in teaching. The gifts of jewelry the girls pressed into my hand touched my sensitivity deeply and I found my original purpose as a non-participant observer overtaken by participation in the children's make- belief activities. Finding an opportunity to discuss teacher training I felt  held in a suspended time frame eager to enquire and to learn. As I listened to how teacher training is undertaken - just four weeks' practice in schools and I looked at the interaction between the trainee and her mentor I was revising my previous conviction that mentoring in Japan is just about apprenticeship, about mentors instructing, What I was seeing was trainee enabled to teach with considerable flexibility, interaction and autonomy in the class, her mentor was present but there was no overt 'instruction' .

How did this engagement relate to my professional values' base?

I felt myself primarily engaging as a teacher here rather than as mentor or researcher. I

was intent on engaging with the children far more than with the adults except for the trainee. My primary value was to ensure the children felt appreciated in my presence. Their well being was paramount as I walked around trying to ensure I offered them all support and open warmth. My secondary value was as a researcher, eager to know more about teacher training Japanese style. I was not here to educate but to become educated. As a teacher I wanted to learn from this experience - how can I relate to children from another culture? How can I improve my understanding of their contexts and concerns? I was there being mentored by Tadashi and Tamiko who were explaining why the children were playing at being shopkeepers. This was programme for citizenship. I was intrigued by the way that the Japanese teachers were moving physically closer to pupils than I have seen their English counterparts do - there was a vitality of close supporting. As I watched the boys running the sushi stall I learnt that one boy and his mother had made all the 'fish' at home and this reinforced my value that children's education must be a professional collaboration between home and school if it is to be lastingly effective.

I was refining my professional value that children need to have space to learn to be themselves. I was struck by the noise of the children's chatter as I entered the classroom and impressed by a sense of childhood aggression or overtly controlling management by the teachers. This was a very selective entry school- was this part of the reason?

In terms of scholarship, what was occurring?

I think I was developing a scholarship of discovery here as I listened intently often battling to decipher the words of my hosts against the incessant chatter of the children.

I was honing my scholarship of integration by bringing into my awareness by conscious intent contact with a new cultural experience that would inform and extend my own.

I attended a seminar conducted in Japanese where Professor Asada and two colleagues discussed the development of a VOD (Video on Demand) Project they are undertaking. 

What were my expectations of the event?

This was an amusing and interesting event, given my misunderstanding the previous evening that I would be expected to participate in this seminar. I came feeling concerned and searching my memories for sufficient knowledge that would allow me to talk about how I used video conferencing in my teaching and how I thought we might make a link up by conferencing between the Universities of Bath and Kobe. My guess is that I was thinking in teacher mode (being brought out to Japan to share my knowledge) when I should have been thinking in researcher mode.  I sensed a living contradiction here with amusing consequences. In the event I was able to integrate what was being shown on the screens with some understanding of the commentary in Japanese, given the number of cognates where English words were adopted into the language. Once again then I was teaching myself in linguistic terms. I think this was possible because much of the

information about VOD was presented visually and also because I was I a state of heightened awareness, expecting to be called on to make a contribution to the seminar.

What occurred during the event?

I began to form links in my mind between the system I was seeing presented on screen and the links I wanted to establish to disseminate and collect experiences of mentoring. My host, Tadashi, helpfully provided me with a translator but what she really enabled me to do was less to act as a linguistic enabler and more as a sounding board for my ideas. On screen I saw links being made between the University, the school board and several schools. There was a dedicated server for facilitating interaction by video between the various parties. In my mind I transferred this framework to my own situation in Bath and became excited as I sensed this could enable a virtual centre for research into mentoring. ‘Back burnered’ in my mind was the focus of my University Appraisal a week previously where I had explored the idea of establishing a Centre for Research into Professional Mentoring. I was rapidly linking ideas, binding thoughts about the operation of the Oxford School of Coaching and Mentoring whose networking meetings I host regularly and the socio-political situation in the Department of Education at Bath which might impede establishing a conventional research Centre but might facilitate a virtual one.

What was the nature of my dialogical engagement?

This was an engagement that paralleled my experience in the session at ICTR in 2000 where I was 'telling my own story' as the presenter Ardra Cole shared her histories. What I was experiencing was a paralleling - I was simultaneously integrating what I was taking in through my externally focused senses and combining this in an interpretative way with what I was creating in an internal screen in my mind. I was externalising this creative interpretative mix of experienced and experiencing with the translator sitting next to me. In fact this paralleled the linguistic capacity I developed as a student where I learnt the techniques of simultaneous translation between French and English. In this capacity I was not only translating words I was integrating insights into a cultural understanding before expressing the translation in a way that would bridge the audience's cultural context with my own. This was like a stream of consciousness emerging through my own creativity.

How did this engagement relate to my professional values' base?

I was acting through the lens of researcher, seeking to understand the VOD system being presented while living my creative engagement as a teacher informing myself of what I was thinking. I was teaching myself to see a possible solution to a previously framed problem: How can I facilitate creation and dissemination of knowledge about mentoring? I was preparing to act as a mentor to Tadashi my host should he ask if I saw possible applications for his work in relation to VOD for furthering our collaborative enquiries.

In terms of scholarship, what was occurring?

I believe that I was engaged in developing my scholarship of discovery and of application here. In seeking to find out about VOD I was actively processing information gained in a consciously managed creative process to seek solutions to problem in another context.

I ran a lecture/workshop for a group of over forty teachers and university staff.

What were my expectations of the event?

This was the focus of most of my conscious preparation for my visit to Japan. I was at pains to create a session that would inform and stimulate further thought on the integration of action research and mentoring. I had brought with me to Kobe a collection of books on action research, mentoring and organizational learning as well as OHTs which portrayed trainee teachers' impressions of integrating action research within their PGCE course. I had also prepared to speak from secondary sources about mentoring drawing on the master's level assignments and dissertations submitted to me recently.

Tadashi had written to say that most of the group of forty would have no experience of mentoring but would be interested in seeing how they might apply it to their context. There might be some teacher educators from the University in the audience too. From my experience of last year's seminar with Jack Whitehead I was bringing a personal goal to speak less slowly and to cover more ground about integrating mentoring and action research - last year I spoke only about mentoring. I wanted the audience to be excited about what I was suggesting since experience as teacher has taught me that learners are more likely to engage and adopt ideas as a basis for their own creative engagement if the ideas 'go some way to wards them, in other words they do not have to reach out too far!

What occurred during the event?

I delivered the session in a teaching mode, reading my audience's body language as I went to check the pace and suitability of my delivery. In the event of the session I largely altered what I had prepared because I recognised many faces from last year. This signalled to me that I might get conversation underway earlier than I had suspected would be possible. I presented some of my material in lecture mode - without personal engagement with the audience but intent on communicating a body of knowledge. I presented some in active teacher mode, reading the audience as I would read a class and orchestrating as far as I could a stimulus to their enthusiasm and creativity capacities.

What was the nature of my dialogical engagement?

This reading of the audience as I adjusted my delivery is akin to an internalised stream of consciousness that William James describes. There is an on-going dialogue between my selves as I teach checking Is that Ok? What about the person over there - are they listening? Row can I get that group over there to talk more? What is happening here? I ask and answer my questions challenging and supporting myself in a way that I have tried to externalise in the account of my teaching ‘In Stroud’ in another part of this thesis.

How did this engagement relate to my professional values' base?

As a starting point for my lecture I decide to try and bridge what I thought might be a

cultural gulf. I drew on a recent paper by Collinson and Ono which explored the professional development of teachers in J an and compared it with similar in the States. Using Ros' video account of mentoring which I frequently use as means of enabling audiences to understand the dynamic potential of this form of teacher socialisation, 

(Ros was one of my group of MA students studying the Mentoring MA Module in 1999) I also drew on Tomlinson and Furlong and Maynard's models as well as my own. I chose Furlong and Maynard's model because I thought that the apprenticeship model most closely replicated the audience's experience. I wanted to get alongside my audience, feeling apprehension at being an outside expert flown to provide any solutions to specific contextualised problems. As a concession to the possible language problems presented by Ros' video account I went through the main points she raises about mentoring using a summary on an OHT which would support visual encountering of new information before I showed the video. I was aware of the linguistic context I was in.  I was engaging I believe, in an empathetic way with my audience, sensing they might encounter some problems with video if it wasn't preceded by a bridging activity for them to engage with.

I decided as I taught (Schon's reflection in action) that it would not be appropriate to delve into organizational learning.  I would save this aspect of mentoring as a facilitating force to the more academic' session with professors of nurse education scheduled for later in the week. Instead I worked on getting the groups talking about their own experiences and as the video account shows of my session I decide to bring to the foreground individual presentations by each group and by individual within them. This is my goal in teaching, one of my core values. I want teachers to have a voice that is their own. I do not want academics to modify their voice or to interpret their voice in a way that might deny the teachers' dynamic capacity as knowledge creators and interpersonal communicators.

I was drawing from my ‘self’ as teacher in the main in this session as I strove to pass on my knowledge gained from working in a variety of mentoring and research contexts. I wanted to facilitate my audience's learning as a group by sharing their experiences and as individuals. I wanted to learn from the group too - How can I facilitate conversation among an audience who are normally bound by their culture in to isolation though a need to keep face and who simultaneously prefer to conform rather than promote individuality. Thus I was working simultaneously as a researcher and as a teacher with the latter fore grounded. In working with Yumi my translator I was learning how to translate. Her expertise was evident as I heard her pass on what I was saying in a way framed to engage by which I mean she translated cultural loadings of what I said so they became familiar. In this way, by choosing how and where she conveyed my meanings she assisted my enactment of my values as educator, a communicator of knowledge facilitated by another.

In terms of scholarship, what was occurring?

I was bringing together two professional spheres of activity into my presentation in a way that I intuitively feel would enhance both. By combining mentoring a socialising activity with action research an enquiry life-skill activity I believe I was actively creating a solution to the problem that I saw posed last year by my presentation with Jack where we encountered resistance to using the question How do I improve my practice? based on the feeling that professional values were being negated. It was simply too daunting in the cultural context of Japanese society to say publicly I am getting things wrong - it meant losing face. What I was doing was bringing a possibility of exploring this negation in a communal and non-threatening way. By suggesting we share a focus How do we improve our practice? I was using the already established networks of societal learning and by introducing the subject focus of professional values I was transferring what I knew to be a motivator in my own teaching cultural context to a very different one in Japan. I knew it was risky but seeking integration across cultures is necessarily risky.

I met with Tadashi Asada's group of research students and began to discuss their work.

What were my expectations of the event?

I had expected a similar celebration of the session I had given to the one that followed the

lecture/ workshop that Jack and I facilitated last year in Kobe. I was forming a positive possible self on the basis of the information that I was retrieving from my memories. There would be a meal with a few colleagues possibly just Tadashi and Rieko as on Sunday evening. My experience of working with Tadashi suggested that he might be bringing colleagues whom he thought would benefit from further discussion around the theme of the workshop. I see him as a very active mentor to those students around him. He is clearly well respected and liked and promotes sharing our educational experiences.

What occurred during the event?

There was celebration of my session which moved on to become a focused discussion of how teachers might understand their own and one another's professional practice. The group comprised a number of Tadashi' s students and I found myself cast in the position of expert, sitting in the place of honour opposite my host Tadashi at the dining table. Far from feeling apprehension I enjoyed the experience of being seen as an expert in mentoring and it dawned on me that I do have expertise that might assist others' practice.

What was the nature of my dialogical engagement?

My engagement comprised a mixture of communicating what I know of mentoring integrated with action research in very limited specific contexts occasioned by my practice in Bath with absorbing information about teacher development in a foreign culture. I had some understanding of kounai-ken and ennai-ken from last year where I had suggested that this might be a suitable bridge for teachers to understand action research. In kounai-ken and ennai-ken teachers observe one another's practice en bloque. This is a very hierarchical society and so weaknesses are couched in saving 'face: In my afternoon session I had used a basis of professional values and a question framed as How can we help one another to live our values as teachers more fully? In this evening get together we were sharing ideas, building bridged between us looking for solutions.

Additionally, I found my self being placed in the position of research mentor. The students were seeking and actively encouraged to seek my advice about their research on teaching. One in particular stands out in my mind because he was unsure about how to represent teachers' own voices within his research report. This resonated with my experiences of last year where I listened to a number of research presentations by Tadashi's students and was struck by the total absence of any teacher voice in them. Instead they relied on statistics and various graphical interpretations of data in a disembodied way that did nothing to communicate the living enacting nature of teaching.

Thus I was drawing on past selves as presenter and research mentor last year, integrating this with what I was encountering in this social event with students and their tutor and using this as a basis for framing how I might react and advise the following day in the seminar where I would be asked to give more formal feedback on students' presentations.

How did this engagement relate to my professional values' base?

This occasion was sharing of professional practice in educative community. My goal as an educator is pooling knowledge in a way that there can be a creative engagement with a potential to engender new knowledge that on individual acting alone cannot do. As a woman I am intent on nurturing and communal activity but ironically I also find myself needing space aside from community I am to engage in my own creativity. I need community to interact and stimulate my knowledge creation activity but I need also temporal and spatial capacity to enable me to extemalise knowledge created.

I brought a number of my own publications n for sharing to Japan on this occasion: The Role of imagery in ITT, Self-actualisation for mentors, Reflective Practice, From Mentor top Mentored hoping to further the integration of my own research interests and teaching activities into what seems to me a culturally open and ripe time for sharing knowledges. With the reform of the Fundamental Law of Education in Japan and the Introduction of A National Curriculum there are major changes underway in this educational context. I am aware that what I am offering as an educator is being carefully analysed and may have a substantial influence on a furtherance of professional development activities for teachers. I believe that this is a substantial part of my function as an educator - to provide a basis for engagement by others with my work, to try it extract what is useful in improving practice in a particular educational context and to offer knowledge in return.

My recent book Mentoring in Schools: A Handbook of Good Practice is being translated into Japanese and I am hoping that in time it will prove a useful resource for teachers there. I am aware that it is framed within a specific context - that of English state education but I believe that its contents are sufficiently generic (in fact I felt an obligation to ensure they were when I wrote the book) for transferring to other contexts.

My professional value here is that knowledge is not my own to keep to myself. It arises through contact with others in a dialogical way and it is partly of my own making too. I hold that I do have an individual self-identity as well as one that is created dialogically in

contact with others. I was not a blank slate when born but experience of living within in it is mediated by own interpretative capacities and is mediating subsequent experiences

In terms of scholarship, what was occurring?

In being acclaimed as an expert, I was drawing on my scholarship of transferring knowledge from a familiar context to an unfamiliar one. I was seeking to integrate my knowing as a supervisor of master's level students at Bath University with advising master's students at Kobe. In my mind there was a parallel drawn between both universities - I expected commonality of masters' level scholarship though in retrospect I wonder if I should do. I was using my scholarship of discovery by asking targeted questions of individuals about that focus, methodology and content matter of their studies and I was applying my scholarship from working as a distance learning tutor for managing staff development to trying to understand the nature of teachers' professional development in Japanese schools. Simultaneously I was seeking to assimilate what I was learning into the framework of my existing knowledge about what is considered to be good practice in a way that might enable me to advise Tadashi' s students as they undertook their enquiries. I was teaching how to undertake research by exploring possible ways of including teachers' voices in narrative accounts of practice alongside statistical quantitative study.

On Tuesday I travelled with Tadashi to Kobe University where he invited me to work with a pair of his students as they presented their research.

What were my expectations of the event?

This time my expectations were synonymous with what occurred to a substantial degree. I sat in a seminar room listening to two MA students talking from their research papers. In the room were Tadashi, their supervisor, Rieko my friend and another MA student plus three more students, one of whom was video recording the event. I listened intently to what was said and was surprised to hear how apologetic one, Mami, became about her writings. What is it that grips women as they go sol that makes them so half functioning in fear? I recognised nerves in both students as I had expected but the first, a male of maybe twenty five spoke nevertheless with assurance though his empirical research was less far reaching and possibly less significant educationally than was Mami's work. Somehow I expected the woman to be more retiring and reticent under the spotlight. As I was informed I was to lead the discussion on the content of the papers but I was also expecting to comment on the methodology used. I had read Mami' s previous paper a few days' before and remembered Jack's comments during her last presentation. He had asked her how she could bring her own professional values into her writings and I expected that she might have done so, but alas no. Convention and custom prevented her.

What occurred during the event?

I listened to the first paper and complimented Kazuhito on the significance of seeking teachers' perceptions of their own development but I also pointed out, echoing the conversation the night before, that absence of teachers' voices within the paper was

lamentable omission. Tadashi intervened to say that this was maybe not the focus of the paper but I held ground aware that as a visiting lecturer and sensei (revered teacher) I would be listened to. I suggested with Tadashi's approval that Kazuhito could look to see how far teachers felt that the professional development activities were enabling them to define and refine their professional values and to see how they might live them fully.

The second paper by Mami was a detailed analysis of teachers' recognition of Ennai-ken as a place for practical knowledge transference. I found this a potentially riveting study but somehow the methodology seemed to have excluded the vitality of the data collected. Mami described the data that she held and I urged her to analyse it lightly and in a way that would enable teachers' perceptions to be heard in the Academy, as they should be. This was a substantial study of 84 teachers' work and there was a particularly interesting questionnaire, which seemed to counterpoint the personal individual and the organisation in terms of educative relationship. There was a creative tension between these teachers' recognition of ennai-ken as a tool for self and whole school professional development.

What was the nature of my dialogical engagement?

I came to the seminar without the benefit usually afforded external assessors of having read papers in advance of being expected to comment on them. The first paper proved relatively easy to skim read and to select a number of salient points for commentary.

Mami's was much more complex and I needed her expose to enable me to understand what she was saying. After her presentation I asked for time to re-read her paper before I commented upon it. What I think was happening was a need for visual as well as auditory engagement with the presentation of her data and time for synthesis of claims to know. As I listened to both students presenting their work I found myself engaged in a dialectical process putting forward a thesis about what I was encountering, countering this with an antithesis where a lack of logic jarred my consciousness and seeking a synthesis between the two. In Kazuhito's paper this was relatively easy to undertake as I listened but the intricacy and scope of the visual data in Mami's paper coupled with her faltering style of presentation meant that mental processing of sensory data took longer.

How did this engagement relate to my professional values' base?

I found myself stalwartly defending the voice of teachers in the Academy - a value that has motivated me throughput my career stage as a University lecturer. I want teachers to be enabled to express the mastery of their craft and not to suffer the indignity of non​teachers speaking for them. This value was so strongly uppermost in my mind it was in danger of dominating the conversation with the students and I was consciously trying to balance my commentary by working from my professional self-base as mentor and as researcher as well as teacher. My teacher self needed to be toned down a little as I spoke and my mentor self assumed responsibility for this or so it seemed, gently insisting that the student needed space and opportunity to account for their research activities.

In terms of scholarship, what was occurring?

I was applying what I have learnt as a teacher, mentor and researcher to this situation. As a teacher I am aware that I hold views about my professional development activities and as a mentor I want to understand how another teacher lives their professional life so that I can understand their and my practice more fully. As a researcher I am keen to ensure that non-teachers understand what it means to teach and how teachers create knowledge - which is not represented in pie graphs and statistical analyses of practice. I wanted to see w living scholarship where the interaction between teaching and learning is represented in a way that enables understanding of the exquisite sensitivity of teaching. Most of all, perhaps this scholarship here was of teaching itself was drawing on what I know to be the experience of teachers in relation to professional development activity and attempting to 

enable this young researcher to see that she could learn more if we used a more sensitive tool than a questionnaire - a point I made to both students here.

On Wednesday I spent the day at Uozaki Elementary School in Kobe city and I was invited to talk about 'England' to one group in year 6, to visit a number of lessons being taught by different teachers up to year 9 and I had lunch with Mrs. Nagasaka's Yr 6 class. After lunch I became a pupil in Mrs Nagasaka's class as we learnt how to draw Japanese characters using a traditional medium of a thick tapered brush dipped in ink on special paper. I was shown round the adjoining new school buildings by the headteacher before being asked to give an account of how far I thought Mrs Nagasaka was teaching expertly.

What were my expectations of the event?

I had been particularly keen to visit a public school in Japan on this occasion because my previous experience of school life was limited to spending a few hours in a laboratory school in Kobe attached to a university. In my mind there would be a very significant difference between the teaching and the pupils in a non-selective educational location. I had heard that public school teachers were less motivated and being relatively well paid and respected not very interested in seeking ways to improve their practice. Nothing was further from the truth as I experienced a full day visit to the Uosaki elementary school.

What occurred during the event?

On my arrival with Tadashi I was ushered into the headteacher's room to find furniture covered in labels ready for the move to the new school buildings on the following day. I was immediately struck by the vitality of the headteacher when he arrived, a small fireball of a man fully engaged and impassioned within his occupation as a leader. When I met Mrs Nagasaka and her colleague who had taught for several years in Canada I felt

myself being swept into an experience that was taking me beyond my self to new land. I let myself go with the flow of energy and the impromptu programme arranged for me? Would I talk to the children about England? Sure, no problem. Would I have lunch in class with the children? Yes, why not. Would I like to become one of the class for the afternoon' lesson in drawing Japanese symbols? Great - back to being a pupil again!

I was unprepared for the intensity of the experience awaiting me - wonderfully, naively unprepared. As I joined the first class the noise and movement I found stunned me. The class was brought to order. What was England like? Where would I start? I faltered. I suddenly thought -let's tell them about Christmas there - and the mood rose and I was bombarded with questions. One boy in particular stood out. His raucous insistence at being noticed contrasted with the patient indulgence of his teacher. Why didn't she quieten him? Why was there so little apparent management? Soon it was break but unlike their English counterparts the children stayed in class. The girls jostled quietly

round met I like your nose: .. said one and I returned1 like yours too!) And she giggled

softly. The girls did girlie things, making name tags to present to me, colouring in using pretty felt tips while the boys wheeled and whooped around them. I asked the teacher if there was a problem about boys' underachievement in school and she looked at my quizzically. No, but they do learn very differently from girls don't they? The simplicity of her observation struck home with me. There was not only an expectation of difference here there seemed a positive delight in it. I ventured Don't Japanese men and women speak a slightly different language here? Smiles but no elaboration offered.

After break, I was invited to visit a number of different classes. I was struck by the sheer variety of teaching styles and the obvious dedication of the teachers as they worked in amongst the children. No serried ranks but large well-managed classes despite the rough temporary accommodation and poor acoustics that made every sound strike the ear hard. In one room the teacher taught geography and the children were working in groups. In another a similar topic was teacher led and as we entered there was no perceptible disturbance. In yet another I was warmly welcomed by the teacher who told me that she had once come to London on her own and recounted an amazing tale of her adventures. Suddenly she stopped her lesson and collecting an audio recorder invited her class to sing foe me - we joined in We wish you a merry Christmas and in the warm sunshine it seemed incongruous - let alone in a culture where Buddhism and shinto prevail!

Would I like to have lunch in the headteacher's room? It would be brought for me there. I wanted a change from sushi that had been served almost every day since my arrival. What was a real down town school like at lunchtime? I was hungry to experience more. Gently refusing the kind offer of an exclusive lunch I accompanied Tadashi back to Mrs Nagasaka's classroom. There I was offered a tiny wooden chair and my lunch doled out to me in turn: one bread role, one sausage in plastic wrapper, one bread roll containing chocolate, one creme caramel, one small carton of milk. This was school life in the raw!

As I ate my lunch I was conscious of the intensity of the children's stares in my direction. Sadly they seemed unwilling to relate to me and I felt isolated and culturally excluded. Tadashi was well at home here and came to my rescue. He introduced me to the group and soon I decided that I had had enough of being cold-shouldered. I looked at the boy who was obviously dominant in the group and who was holding my contact at a distance. Following an instinct I decided to try humour to bridge to him thinking that in could win him over the rest might follow and relate to me. I stared back and gently inclined my head as I did so. I pulled a funny face and kept staring. . . . .. gradually he realised I was prepared to play and he engaged with my smile. I knew I was integrating into the group.

We shared laughter about the plastic wrapped sausages that made amusing weapons. . .

The teacher Mrs Nagasaka worked closely and attentively in her class encouraging,

hugging, teaching, gently rebuking, and playing the children's games. She was a master craftsman at work and I realised I had a task in front of me - to try and understand how she came to be able to move effortlessly between multiplicities as teacher, ally, friend, advocate and class manager. I knew myself to be in the presence of an expert teacher. The calligraphy lesson got underway and I was issued with the necessary equipment. I watched in astonishment as an action research programme orchestrated between the children and their teacher got underway. She asked them to place the work they had done yesterday on the blackboard at the front of the room and each child was given the opportunity to discuss with the class how they would improve their work today. One piece of paper and one opportunity to improve only. The concentration was palpable ...

I began to watch attentively. Mrs Nagasaka would like to know how she is improving her practice. Tadashi informed me. But how could I know - I had never seen her before. I was searching mentally for a frame in which I might assess her progress and express my opinion and I realised that Jack had a point when he suggested using our values as criteria. I decided to see if I could produce a good piece of work within Mrs Nagasaka's class. If I as novice could make a good showing that would validate high quality in her teaching. Under Tadashi's watchful eye and the lens of the video camera I began my calligraphy. With a little adjustment (was it cheating to use some fill in strokes - I guess it was) I produced a creditable piece of work. It was a very public event - everyone watched me! Seemingly I had achieved what was expected and the children's attitude towards me warmed as they discussed the quality of their own work and of mine - the foreign novice! Suddenly I found myself nearly in tears as the class sang for me Smile, smile again. This was Kobe, ravaged by an earthquake and raped by the loss of thousands of lives. Smile?

At the end of the lesson an inquisition began. Each child had the opportunity to give feedback to its teacher on how effective he or she judged that the day's teaching had been in relation to helping learning. I was stunned by the honesty and integrity of this.

After school was over the children set about cleaning their own classroom with brushes. We made our way to the head teacher's room again and I was asked to give Mrs Nagasaki feedback on her lesson. Who was expert in offering ideas for professional development? I felt humbled by the experience of commenting on such expertise and I admitted this. I asked about the children in class and how the earthquake had affected them I learnt that many had been severely traumatised and which resulted in an upsurge of ADHD. This obvious link to unruly and raucous behaviour I had witnessed never crossed my mind. I complimented Mrs Nagasaka's teaching and she listened attentively and sensitively. I sensed I had so much to learn from her and was delighted when she said she hoped we could work together again. I asked if I might mention her work in the Bath University Teacher Research Network meetings and newsletter. Kindly she agreed and she smiled. After school finished the head teacher took Tadashi and myself on a guided tour of the new accommodation. On the morrow all the children would carry their desks and belongings into the new buildings and a new era in a showpiece environment would begin. I asked how teaching might be changed by the move and was invited back to see.

What was the nature of my dialogical engagement?

I experienced a dialogical engagement with my emotions that was at times so strong that

I had difficulty suppressing tears. The singing for me, the poignancy of children affected by trauma seven years' before, the sheer generosity and welcome of the school

Over the course of a few hours I changed, I grew, I came to understand life itself and the resilience of a community celebrating its revival and healing its wounds together. . .

How did this engagement relate to my professional values' base?

The session at Uosaki touched me to the core. You, reader, can doubtless see this from the way I have described the event here. It brought me to face my own assumptions about how to teach. I valued order and quiet in the classroom and I might well have sought to discipline too hard the unruly behaviour I had seen. But I would not have been able to

communicate acceptance if I had, my own need for control would have numbed contact. What I saw was to cause me to redefine my professional values as a teacher. In researching my own practice, I had never invited children to give voice to their

impressions of my teaching like Mrs Nagasaka did. I could not have managed the ADHD

as she did and I realised that some of my professional values impede my teaching but putting up barriers of control where there needs to be a letting go towards autonomy.

In terms of scholarship, what was occurring?

A scholarship of discovery certainly was in play here but there was something else that does not fit Boyer's categories I feel. There was a scholarship of spirituality here, a nurturing of acceptance and trust building - a new scholarship of mentoring at its most empowering and inspiring.  This scholarship embodies what I know as Courage to Be ..

On Thursday Je Kan arrived at the hotel where I was staying and we spent the morning

working together on the presentation we were giving in the afternoon at Kobe University.

What had I planned prior to the event?

I had planned a more academic presentation than on Monday given the expected audience

of several nurse professors. I was also expecting a number of Tadashi's masters' level student sin the group that was to be at most twenty people. Jack had stressed that today's meeting was of crucial importance to Je Kan's career and I should give him all the support I could. I found this a difficult agenda because while I respected Je Kan's doubtless ability in terms of nurse education I was not sure how to play supporting role. After all, I had been invited to give the lecture and knew that this was still Tadashi's

expectation. How would he feel if I handed over the session even though he knew Je Kan 
well from a previous meeting at Je Kan's home near Bath. There was a feeling of tension.

Ie Kan and I met for breakfast at the hotel and my apprehension seemed well founded as he berated my understanding of mentoring. He rightly said that in nursing there was no room for reflection about carrying out a skill in the execution of life saving techniques but as I rightly pointed out nursing goes beyond saving patients from imminent death. How would we move beyond deadlock when we couldn't agree on definitions of words? I reflected. I stood back and realised that my adamant stance was simply aggravating our differences. I felt Je Kan was being rather defensive. I confirmed that he knew his nursing context and I didn't and as we were talking to nurse educators he must take the lead. He relaxed visibly, the power struggle defused and we began to talk and I sensed we accepted one another's expertise within our own fields. I was the one who needed to give more and perhaps it was having been centre stage this week that made it more difficult.

The PowerPoint presentation Je Kan had prepared was stunning. I was preparing to work with OHTs and video recordings and decided I must dove tail my presentation around Je Kan's presentation. There was indeed so much resting on this for Ie Kan. I returned to my hotel room and looked carefully through what I was preparing to present. The video recordings seemed appropriate; Ros' definition of mentoring would sit well before Je Kan' s Power Point slides of the Qualities of a Mentor. My next section was less convincing I felt and I omitted much of the material I had pre-planned about organizational learning. I felt that I needed to have more experience of presenting it and this was not the time to experiment. My presentation needed to be rock solid today. Instead I decided to select a video showing headteachers learning how to mentor as this seemed an appropriate parallel to nurse educators doing the same. I kept a third video ready showing one of my trainees defining her professional values as I would use the discussion around professional values as a starting point for identifying a research question. Ie Kan was planning to talk in detail about the action research cycle and I knew from experience of previous sessions that questions would focus on finding a question. I remembered to pack a book by Leithwood and Seashore-Louis that Mami needed to see and having checked and checked again that I was happy my contribution was suitable for the intended audience I set off with Je Kan and Tadashi for the afternoon's presentation.

What occurred during the event?

As I entered the seminar room I noticed how many young women there were in the audience. My mind began to race. Were these nurse educators? Tadashi had written to me to say they would be? I noticed Tadashi's students and felt immediately reassured. I knew my subject well I could adjust what I was saying should the need arise for change Je Kan started the presentation and as he spoke I could hear him changing his manner of presentation from the one we had planned earlier. These were nurses and not professors. He cracked a joke about nurses taking responsibility for their own professional development rather than guys driving large BMWs and I wondered if any professors were there and how they would receive this in a strongly hierarchical society. A glance at the

group told me little as I tried to read the audience. Maybe three professors in the group? If they were the arrogant BMW driving elite would they have come to our session today?

Je Kan's lead off about action research methodology went well and I followed to talk about mentoring. I stuck to my original plan at first as I wanted to give an appropriate academic basis for any subsequent discussion. I detailed different conceptions of mentoring and showed the video of Ros. I sensed it went fairly well but Je Kan had over run on his first part I was already reflecting on the need to curtail my talk. I asked for a copy of the handout he had given the audience about action research cycles and was simultaneously planning how I make my second section integrate with his first more fully than showing a video of headteacher mentors and another of a trainee teacher. I felt some apprehension for a moment as I looked at the group but this was soon replaced by a feeling of relaxed security. I know my field and I can inspire and adjust, as I need to.

Je Kan's session on the qualities of a mentor worked into a suitable sequence after my input on defining mentoring and I liked how he explained that we might be making nurses unemployable if we encouraged them to challenge accepted wisdom and authority. I felt we had a moral obligation to make clear possible consequences of action research.

My turn again and this time I decided to change strategy from the rather formal arid session I had kicked off with. Je Kan had made a comment about asking the group if

they were still awake after my first slot and I wondered if he was suggesting my part was so boring that they were falling asleep. Maybe I was boring. Maybe I was paranoid? I am not at ease co-presenting. I find sharing makes it difficult to orchestrate a group in the way I am accustomed to. Again this perhaps relates to a feeling of being swamped. If there is an area of my practice I need to work on it is the valuing in action of my own contribution without ceding my sense of integrity. Without that no dialogue can occur.
In my second presentation slot I altered radically what I had intended to say and chose instead to use Je Kan's handout as a basis for explaining my own experience of integrating action research and mentoring. I spoke from a basis of my own authority and it felt so good. I knew this ground and I could see from the body language and the eyes fixed on me that my message was getting through. Mentoring and action research are natural partners and enhance one another. Working at improving your own practice is better undertaken in dialogical community. The focus is on living your own professional values as fully as you can in the process and action research can enable this actualisation.

Je Kan smiled across Great! It went really well and as we passed one another he asked me if I thought we should continue with the workshop we had planned. I agreed we

should. I was getting a sense of how well we were working together even if disembodied planning had presented some problems earlier in the day. As presenters we had much in common. We both think predominantly visually, we enjoy knowing how to orchestrate group reactions and we are happy to take risks and 'jam' should the need arise to do so.

We split the group into three: one group was in the role of student nurses, one group represented nurse educators at the university and one group nursing staff at the hospital. Each was briefed to consider how they would work together more effectively as a team. Here I had problems because of my lack of Japanese. I could not circulate and monitor discussion as I had done on Monday where discussion had largely translated for me. Yumi was a magnificent translator setting our words into a Japanese context and not just translating in lockstep. She was skilled enough to get inside what we were intending and had undertaken research so she could do this in our field before her translating today.

The three groups became animated by discussion and we brought them back to present a summary of their thoughts around a projected series of three overlapping circles ​student, hospital and university. Je Kan's mastery shone through as he led a student to draw a mind map of how she, university and hospital were all considering similar issues. Removing the projected image of circles Je Kan neatly described how all three parties might work together in a way facilitated by action research and mentoring. It went well. Question time and some divergence of opinion between Je Kan and myself but it was a healthy tension as we shared our expertise from different contexts and moved the discussion on. We both had experience of integrating action research and mentoring in initial training albeit in different contexts and we had much to share and to learn here. The session, with Tadashi's blessing, over-ran by half an hour. It was well received.

What was the nature of my dialogical engagement?

In this situation I was working predominantly as a teacher, passing on a body of professional knowledge and adjusting the content and manner of my presentation as I read the audience. Finding that this was not the intended group - it comprised nurses rather than nurses educators I was engaged in interrogating my own knowledge base as a mentor and action researcher as well as the knowledge base represented by my resources. In this dialogical engagement I held certain targets in mind. I had agreed with Je Kan that I would lead on defining mentoring and on the kind of professional development mentors need. I was set on retaining these foci but aware of the need to modify how I might enable the group to reach an understanding given that they were not nurse-educator academics but nursing practitioners in hospital wards. I was holding a dialogue with eh group reading their gestures and aware of cultural norms other than my own as I spoke. In a Japanese context I expected much less overt emotion and challenge than in England and govern that this group largely comprised women I felt they might need permission before they felt enabled to voice their opinions let alone an impassioned individual voice. I was this interrogating my own cultural and gender biases as I realised that my stereotyping was not altogether appropriate. Some female Japanese lived passionately! Rieko and Mami were able in conversation one to one to voice their individuality. I was however dialogically interrogating what occurs when they are in community and they seem to cede their individuality to the common good. How do they do this and why...?

How did this engagement relate to my professional values' base?

I was largely operating from the values base of self as teacher in this session. My determination to communicate a possible way (using action research integrated with mentoring) for identifying one's professional values and using these as a focus for improving one's practice was paramount. My core value was to transmit knowledge and to enable understanding. My core value was also to stimulate reflection by my audience. I was also, but to lesser extent, operating as a researcher. How did this context move on my understanding of mentoring? Had I understood action research as Je Kan portrayed it and was there I still urgently needed to know. I was particularly interested in how he would define data and evidence because these were two issues I had previously confused. Had I improved my practice by enabling an audience to understand a difference in them? I was not working as a mentor here, no one to one or one to group support and challenge. There was some engagement as a lecturer presenting data and some as media technician but for the most I was concentrating my focus on teaching and interacting with the group. I wanted to facilitate the growth of an educational community who would mentor one another as they undertook enquiries into how they could improve their communal work. I was handing over responsibility to the group for enabling mentoring and action research

rather than trying to manage the integrated process myself, working in ‘distant’ context.

In terms of scholarship, what  was occurring?

I was extending my scholarship as a teacher here, learning to work with nurses in training rather than beginning teachers. I was developing a scholarship of application too, taking what I knew from a teacher education context into another disciplinary field - of nursing. To a limited extent I was involved in a scholarship of discovery as I listened to Je Kan explaining how mentoring and action research could detrimentally affect nursing care. So far as a scholarship of integration I think this was a prime focus in our joint session. We were constantly seeking ways of integrating how we as presenters could integrate our different world views of mentoring with action research and use this with integration educatively to enable others to improve their practice. Our mastery lay in our capacity to understand that adjustment to our planned session needed to be made and in making it.

What data do I have to substantiate mv activities as educator?

I have returned from this visit to Kobe with a number of video recordings that provide, I believe, a database to show my engagement as educator in a Japanese context. There is a video of my experiences at the Akashi Laboratory School on Monday morning, another three of the session I gave on Monday afternoon. I have my annotated copies of the papers presented by Kazuhito and Mami on Tuesday as well as the brush painting calligraphy I tried at Uosaki School on Wednesday. There is a still photo of my self with Tadashi flanked by Tadashi's research students. I have a video recording of my visit to the Uosaki School and a record of some of the lessons I observed as well as a visit to the new site with the headteacher. Although I did not record my own contribution in the session at the workshop on Thursday I have a recording of Je Kan's input and a video recording of my own contribution was made by one of the nurse educators at the session. I also have two treasured possessions from the kindergarten school at Akashi - a broach, well I think it's a broach, covered in beads and a beaded ring presented by the children. I also have number of slips of paper where the children at Uosaki had written their names.

These data mean more to me than my recordings, they engage my emotions as educator and evoke strong visualisation of the experiences I had where the items were given to me.

What evidence do I have that I have influenced others as educator?

In Tadashi' s email on 26 December he commented on the quality of my presentations and has suggested that I present workshops in Tokyo when he moves to Wasada University. I have presents presented to me by Tomiko at the Akashi school to record my visit there and there are two letters that were presented to me during my stay by Akiko and Rieko.

Akiko's letter reads:

I want (you) to advise me on my research. I will translate it into English. I'm glad to see you. Please teach me various things on e-mail. If you visit Japan again in the future, I would very much like to see you, and she includes her e-mail address for me to write.

Rieko's card reads:

Thank you very much for your kindness and smile. You always heal me. You always improve me. I do my best for my children! I will write after I finish my master's thesis.

On my return there was an e-mail from Mami too which read:

Dear Sarah "sensei" (means "teacher" in Japanese)

It was very nice to meet you again.

And your advice for my research is always meaningful and

point out the problem of my research precisely.

I could talk more ability for English, I could talk more about my research with you.  

This is my second big problem (next to my research).

By the way, about "P. Drucker", whose questions of self-assessment tool for nonprofit organization have certain similarities (just only I think) with your question "What is my values as teacher? " , I think that the differences in Drucker's one are focused on organizational products. I don't know his research is useful or not for you,

I wish it would be interesting for you.

For reference, here is URL of Drucker's HP for nonprofit organizational management.

<http://www.pfdf.org/>

I wish you have a happy Christmas, And please say hello to your Moomin! Take care of yourself.

Sincerely yours,

From a member of "Good shopping teams in Kobe" 

Mami

What has been the context in socio-political terms of mv engagement?

1 had to struggle within myself and within my Department at the University to effect this visit to 'Japan. Though 1 thought that I had done everything 1 should to follow the University's regulations about a visit in vacation time 1 found myself in headlong conflict with it. 1 was compelled to agree that 1 would not undertake any paid work during my visit even though my union said that this was not a reasonable expectation. My head of department has put a stop on access to my holding account because 1 declined to sign a form asking for permission to go to -Japan during a vacation that he had agreed 1 could take. The brunt of the argument was that the Department demanded a cut of my fee and so 1 was involved in a stressful struggle to ensure that 1 would not be paid for work. 1 almost decided not to go to Japan. 1 was feeling harassed and bullied by the University. A few days before 1 was to travel 1 woke up feeling a passionate fury beyond words. 1 had not come to Bath University, 1 had not left my beloved children in school and 1 had not overcome serious disablement to be treated like this! 1 would go Japan as planned...

1 have not earned a fee for any of my work and the expenses were barely covered by my host but this was an investment visit for me and 1 am hopeful that it will enable more activity as an educator in months to come. 1 have taken a calculated risk with my career. On my return 1 have found a letter offering me early retirement. Will 1 have a job at the University in future and will my stance re Japan mean 1 that 1 find myself unemployed?

What have I learnt in the process of my dialogical engagement as educator?

1 have learnt above all that my purpose in life is to be an educator. 1 fought to recover my health so 1 could be an educator; 1 entered teaching very reluctantly in 1972 not expecting either to encounter fulfilment or to remain in it for any longer than necessary. 1 have been surprised and delighted that it has been possible for me to teach in such a range of different contexts, to very different audiences with very different expectations of me. The struggle to become a researcher has been and is still a daunting one - is this thesis sufficient evidence of my scholarship? 1 sense it is and as1 engage in dialogical enquiry between my ‘selves’ as educator 1 'hear' each say they are represented in my submission.

This trip to Japan has enabled me to see that I am now functioning as an integrated educator managing my multiplicity in a flexible purposeful and productive manner.

I have evidence that I influencing others for good in my professional practice as a teacher. mentor and as a researcher. I think I can now substantiate my claim that I am improving too. What remains to be done in this chapter is to relate my understandings of my practice as a multiplicitous educator to critical review of text relating to multiplicity.

I began reading The Plural Self during my flights and completed my reading of it in Bath. I think it has had a more profound influence on my understanding of my own practice than any other text I have come across. This may be because at last I have a way of understanding and expressing not just what I do as an educator but who I am as educator. 

What had I planned prior to the event?

I noted the title of the book in the references section of the thesis submitted by one of Jack Whitehead's research students. I was intrigued because a literature search had, I though revealed relevant literature about multiplicity of self but I hadn't considered plurality of self as a keyword for interrogating the Webcat database at the library. When I did so it showed that the book was not yet available so I took the risk of buying a copy over the Internet in the hope that it might move on my thinking. I flicked through it and was mesmorised by the scope and depth of writings on the subject. Here at last I felt was a suitable text to contextualise and validate my own tentative understandings of my Self.

What occurred during the event?

As I read the text I realised that there were whole areas of multiplicity and its implications that I had never considered. The evolutionary perspective on our multiple brain system, the linking of visualisation and Eastern ways of seeing multiplicity and the endorsement by Heinze that far from being a pathology as Jack suggested multiplicity at least multiplicity well managed is something to be actively engaged with and learnt from.

What was the nature of my dialogical engagement?

I keep returning to Ardra Cole's presentation where she told her story and encouraged

us to do likewise. As I read this book I found myself recounting my own life and holding it at a distance from my ‘active ’I’ as I examined and wondered at the intimate intricacy  of my multiplicity within my ‘Me’ (and here I am reminded of Mead’s 1939 writings) . I felt affirmed by the text, no longer an oddity in an academic context where linear unity of persona and purpose is apparently all. I recalled Peter Mellett's BERA review and how he talked about the need to appreciate and create both what he called readerly and writerly texts. As I read The Plural Self I It interrogating the text on a page, the text it was now stimulating in my mind an the interaction as I related to it as a multiplicitous educator. With every chapter it seemed I was being enabled to see the world, my world differently.

How did this engagement relate to my professional values' base?

As I read my account of my visit to Japan I see that I am just beginning to manage my multiplicity and that, as Jack said, I am developing capacity to concentrate deeply as well

This might enhance my own and others' learning which I realize is still too undisciplined at times and I think Jack is rightly pointing out how I can easily be distracted from my goals... it is desirable as an educator to develop my ability to will ‘one and many’. It is not a question of pursuing a single aim. One and many have a rightful place as I seek to understand the growth of educational knowledge using action research approaches within educative relationships afforded by mentoring. My professional values centre on enabling learning, and they are somehow changing: I want learning beyond facts so as to enable more understanding of mentoring as a way of relating to my Self and others as educators,

I want to nurture a communal scholarship of spirituality as we embody Courage to Be.

In terms of scholarship what was occurring and what am I seeking now?

I was engaging in a scholarship of discovery as a precursor to mentoring myself in a way

that might enable me to become a more effective educator. I was preparing for teaching about multiplicity in my presentation at AERA in 2002 as well as incorporating what I am beginning to understand into my work with trainee teachers and research students. My goal is to teach, integrate and apply my new knowledge from reading and to engage my creativity and insight in a way that brings further understanding of multiplicity in action.

My goal is to develop in myself (and where I can, in others) a scholarship of spirituality.
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